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History of the
Institution

Evergreen Valley College (EVC) is an established
energetic institution located on a picturesque
175-acre site in the eastern foothills of San Jose.
Planning for the college began on July 1, 1964,
when the San Jose/Evergreen Community Col-
lege District officially became an independent
college district. By November 16 of the same year
the Board of Trustees had approved an outline
for a comprehensive study to develop a master
plan for the District.

The citizens advisory committee was formed to
assess the educational needs of the District. From
1967 (when the current site was purchased) to
1970, this committee, working with architects,
educational consultants, and District personnel,
expedited the master planning process by study-
ing all of its facets. The committee recommended
to the Board of Trustees plans for a campus that
would accommodate a population of 10,000 stu-
dents. Six years after the official planning effort
began, a concept was approved on May 19, 1970.
One month later, on June 16, 1970, the Board of
Trustees officially gave the college its name: “Ev-
ergreen Valley College.”

In March 1973 the State Chancellor’s Office ap-
proved the construction process for the first
phase. Phase one, which consisted of the Roble
and Acacia clusters, was completed in August
1975. In September 1975 Evergreen Valley Col-
lege opened its doors to 3,000 students.

The Learning Resources Center opened in fall
1979. The Center houses the Counseling Services,
Transfer/Career Center, Disabled Student Ser-
vices, Language Arts Center, Student Health
Center, and Financial Aid. The Learning Re-
source Center also includes Montgomery Hall, a
250seat multipurpose facility available for in-
struction and community service activities.

The Cedro classroom building was completed in
January 1984. The Cedro building, in addition
to expanding classroom space, provides accom-
modations for student government activities.

In January 1988 the South Bay Regional Public
Safety Training Consortium (formerly known as
the Criminal Justice Training Center) moved
from San Jose City College into a new facility
located on Evergreen Valley College’s campus.
The South Bay Regional Public Safety Training
Consortium, which is a joint powers agency
composed of the San Jose/Evergreen Commu-
nity College District and other community col-
lege districts, provides training and educational
facilities for students seeking careers in law en-
forcement.
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In May 2001 the College opened the Anthony
and Angelina Gullo Student Center. The Gullo
Center provides a new bookstore and dining
area for students, as well as meeting and study
space. The College continued its building pro-
gram in Spring 2002 with the completion of the
Sequoia Building. The facility provides 35,000
square feet of space for the biology and nursing
programs and general use. A new astronomical
observatory opened in August 2003.

In June 2004, the College opened a new Library/
Educational Technology Center that adds tre-
mendous new student learning resources to the
campus. An Arts Complex for the visual and
performing arts and an addition to the Gullo
Center are scheduled to begin construction in
2004.

Like other California public community colleges,
Evergreen Valley College is tax supported. How-
ever, Evergreen Valley College is unique in that:
(1) its location in Silicon Valley affords students
opportunities to network with high-tech indus-
tries,  and (2) EVC is engaged in a $70 million
facilities development program that will provide
students with additional learning and career-
building
resources.

Evergreen Valley College joins San Jose City
College in serving residents of the 303-square-
mile San Jose/Evergreen Community College
District (SJ/ECCD). The District includes
Milpitas, San Jose Unified, and Eastside Union
High School Districts.
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Demographic
Information

Evergreen Valley College is in a fast growing
area of the Santa Clara Valley with a very di-
verse population reflecting the changing demog-
raphy of California’s major ethnic groups.  The
major zip code areas served by the college are
95148, 95121, 95122, 95111,95127, 95135.

The following paragraphs describe the student
characteristics for Fall 2003 (enrollment; gender;
ethnic breakdown; day/evening enrollment;
full/part-time enrollment; continuing, new
transfer, new first time, returning, and return-
ing transfer; age group)

Student characteristics for Fall 2003:  Total en-
rollment (headcount) 12,348; Gender: female
6194 50%, male 5346 43%, unknown 808 7%;
Ethnic breakdown (excludes unknown):  Afri-
can-American 621 5%, Asian 5254 46%, His-
panic 3485 30%, Caucasian 1722 15%, Other 372
3%.

Day/evening enrollment: Day 9583 78%,
Evening 2335 19%, Unknown 439 3%
Full/Part-Time enrollment: Full time 4380 35%,
Part-Time 7968 65%

Continuing Student 7358 59%;  New Transfer
Student 950 8%; New First Time Student 2057
17%; Returning Student 1664 13%; Returning
Transfer Student 371 3%;

Age Group:
Under 18 years 381 5%; 18-19 years 2132 17%;
20-24 years 4286 31%; 25-29 years 1645 13%;
30-39 years 1971 18%; 40-49 years 1297 11%;
50+ years 636 5%

Additional demographic data illustrating the
diversity of our student population is found in
the Financial Aid report for 2002-03.  Of the stu-
dents receiving Financial Aid, 70% were Asian,
6% African-American, 20% Hispanic, 3% White,
and 1% Other.  3,328 qualified for BOG Waivers
in 2001-02.
The district Office of Research and Planning pro-
vides Trends newsletters available on the
district’s web page (http://www.sjeccd.org)
These newsletters provide national and local
data, statistics in areas such as job market, em-
ployment, diversity, education and the economy
with analysis of the trends that impact our col-
lege and district planning efforts.  Significant
changes in Silicon Valley job market over the past
few years have impacted our course offerings
and planning.  Examples of recent newsletters
include: Jobs of the Future, Enrollment Trends
for SJECCD Feeder High Schools, Remediation:
Back to Basics, More Diversity Needed in Health
Professions, The Changing Scene for American
Workers.  The office staff and associate vice chan-
cellor are willing and able to provide additional
information to support planning.
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                Student Achievement Data
The district office of Research and Planning
maintains an intranet web page for campus and
district online access for planning purposes.
Datatel, the computer management system, has
been operational for several years and provides
increased access for campus and district staff to
statistical data.

The Research and Planning reports include en-
rollment data (headcount, seat count, demo-
graphics) for Fall 2003 as mentioned in the de-
mographics section of this report.  Other reports
include an accountability profile, learning ini-
tiatives, research snapshots, special programs
and success data.

Sample data from the Research and Planning
reports includes:

a) college success rates over time 69-
870%, available by ethnicity, gender,
age, group, section, course and subject.
See Research Snapshot #34 for an
example of the student success reports.

b) success in basic sakills Fall 2003.  Rates
range from 45% to 88% in English,
reading and writing, ESL reading and
writing, and math.

c)  success in innovative support pro-
grams for African American, Hispanic
and Asian Students-data available by
ethnicity.

d) semester to semester persistence:  rates
range from 63% to 83% for Basic Skills
courses.

e) certificate and graduate data 02-03
264 students graduated from EVC, 351
certificates were awarded to EVC
students

f) San Jose State University TAA’s and
Transfer Data Fall 03:  135 San Jose
State University Transfer Admission
Agreements were written; 135 students
applied; 76 were admitted; and 58
were enrolled.  268 EVC students
transferred to SJSU 2002-03

g) CSU, UC  and Independent Colleges
and Universities Transfer Data (CPEC
Data)  For 2002-03 334 EVC students
transferred to CSU and 27 transferred
to UC

h) Performance at SJSU 2003  Junior Level
Writing Skills Test Pass Rate:  Student
w/English as primary language +
74%, Students w/o English as primary
language + 23%

i) WSCH/Faculty (FTEF)   2002-2003-
559,   2003-2004 573

j) Learning outcome reports for courses
are available on the Faculty Tool Kit
which also has sample pre/post tests,
learning outcomes by course.

k)  Learning initiatives impact:  398 stu-
dents participating, 29 faculty partici-
pating, 34 sections and 25 different
courses involved.

l) Learning initiatives success rates:
learning communities (72% success Fall
03); Peer-Led Team Learning (80%
success Spring 02), Service Learning
96% success Fall 02
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Response to 1998
Recommendations

            MAJOR RECOMMENDATIONS

Standard 1
The Board of Trustees should proceed expe-
ditiously, and with full cooperation  with the
College’s constituencies, to fill the vacant
 position of the College President.

With the hiring of  the college president June 1,
1998, a period of stability, growth, and college
wide dialogue began.  He stimulated strategic
planning  efforts, educational master planning,
student services initiatives, and new facilities
with the passage of Measure I in Fall 1998.

Standard 2
College and District administrators need to
clearly delineate the opera tional responsibili-
ties and functions of both the District and the
College and work toward understanding and
buy in by the College constituencies through
effectivecommunication.

Both the District Office and Evergreen Valley Col-
lege, through retirements and resignations of
senior administrators, are in a unique position
of currently having very few senior administra-
tors in permanent positions.  This affords the
Board of Trustees an opportunity to evaluate,
with the help of veteran classified employees

faculty members and administrators, the role,
function and scope of senior administrators on
both the campus and the District Office.  Many
veteran employees will argue, for example, that
the role of the Chancellor is too powerful and
therefore confuses the role of the College Presi-
dents, effectively reducing the autonomy of each
college.  A meaningful dialogue between the
Board of Trustees and District/College person-
nel might result in some appropriate and mean-
ingful modifications of Senior Administrator job
descriptions (before any replacements are hired).
This would also be an ideal time to create an
appropriate and meaningful evaluation proce-
dure/process tied to each job description.  It is
hoped that even the Board of Trustees will clarify
and define the role and scope of their responsi-
bilities.  These activities could well become a part
of the District mapping process required by the
Accreditation Commission.

The elimination of Vice Presidents at the cam-
pus, and the resignations of both Vice Chancel-
lor for Educational Services and Associate Vice
Chancellor of Enrollment (at the District Office),
have left the college without adequate leader-
ship in educational planning and assessment
necessary for creating and maintaining effective
learning programs.  An appropriate and mean-
ingful solution to this lack of educational lead-
ership needs to be given a high priority.  The
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current study clearly indicates the need for cam-
pus based educational leadership in a form ac-
ceptable to the faculty.  The self-study also clearly
points out the need for more campus based re-
search (and related personnel) as a necessary
part of implementing, integrating, and maintain-
ing meaningful student learning outcomes
throughout the curriculum.  Evergreen Valley
College has an excellent start in this regard, but
both leadership and research would likely
streamline further development.

Datatel (the District computer management pro-
gram) has been in place for several years and
provides the framework for closer communica-
tion between the District Office and campus in
terms of information needed for analysis, report-
ing and planning.  There are still areas for im-
provement with Datatel, but it is a work in pro-
cess and has changed the way we all do our jobs
throughout the college and district.

While the college is to be commended for es-
tablishing e-mail access for all constituencies,
this must be accompanied by efforts to obtain
feedback and  to follow through.  The Team
recommends that the College should work ac-
tively to accomplish the goal statedin its cur-
rent Catalog: “We believe in fostering trust
through mutual  respect,  communication, in-
volvement and informed shared decision
making.”

As noted in the midterm report, communication
at the campus level has improved with the Col-
laborative Decision making Handbook which
organizes the work of the standing committees.
More agendas and minutes of these committees
are distributed electronically to the campus
thereby providing more opportunities for input
and dialogue. There have been a variety of ef-
forts to improve communication between the
campus and district office.  Such efforts include:
district office staff coming to campus on a regu-
lar basis; working with campus committees such
as curriculum; Management Supervisory Con-
fidential (MSC) retreats on communication dur-
ing the past two years with broad constituency
attendance; district council which includes cam-
pus leadership; Board committees; and open fo-

rums on campus.  The framework is there for
open communication, but there is still more work
to be done to truly reach meaningful dialogue
and mutual problem solving.

A broad-based planning process should be
fully implemented and its results systemati-
cally used for institutional improvement.
Implementation of this system would also in-
tegrate instructional and student services pro-
gram evaluations into the overall institutional
evaluation and planning process.

The Strategic Planning initiatives were estab-
lished in 2000 following broad based campus
input.  A strategic planning steering committee,
along with the Student Services Council, have
moved these initiatives along and made a dif-
ference on the campus.  They are discussed fully
in the current accreditation study.  The Aca-
demic Excellence initiative focused on commu-
nication across the curriculum and led to the es-
tablishment of consultants in three areas: read-
ing, writing, listening and speaking.  Improve-
ment of services to students included orienta-
tion, shorter lines, and the new student services
program review which includes student learn-
ing outcomes for student services areas.  During
the leadership retreats each summer, the strate-
gic plan is discussed among constituent groups,
and then the strategic planning steering com-
mittee manages the yearly planning agenda. It
is time to build in assessment measurements to
evaluate and fully integrate strategic planning
throughout the college.  Progress, especially in
the student services area, has made a significant
impact on student success and learning.
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    STANDARDS RECOMMENDATIONS

Standard 1
The Team recommends that Evergreen Valley
College should evaluate and revisit the re-
cently adopted mission statement to incorpo-
rate the definition and elements prescribed
by the Western Association of Schools and
Colleges (WASC) for Standard One.  The Col-
lege should seek to define in its mission state-
ment the students the institution intends to
serve, as well as the parameters under which
programs can be offered and resources allo-
cated.  The College should then ensure that
the mission statement guides all institutional
planning and decision-making.

The mission statement was updated in 2001 and
expanded to include vision and values state-
ments.  It will be revisited in summer 2004, at
the annual retreat, with an emphasis on student
learning.  It is used in institutional planning in a
variety of ways at the college.

Standard 2
The Team recommends that the institution, on
a regular basis, should work in concert with
the District to explore systematic institutional
quality control processes regarding policies
and procedures.  This includes clarifying how
individual employees can review and/or ob-
tain information about personnel policies.

Policies involving both District Office and the
campus are addressed at the District Cabinet
meetings and ultimately by the Board.  New hir-
ing policies have been approved and work con-
tinues with broad based district/college commit-
tees on diversity issues.  The district intranet has
expanded to include easy access to some poli-
cies including human resources.  The Research
and Planning web site offers vast information
for faculty and staff to assist in planning.

Standards 3 and 4
The Team recommends that Evergreen Valley
College unify its various planning processes
and goals into a single model, clarify the deci-
sion-making roles, and include all constituency
groups in the planning process.  As it imple-
ments the new Program Review and Planning
process, the College must develop means to
measure goal achievement and viable tools to
evaluate the planning process.  This applies
to both instructional and support programs.

Strategic planning, including the educational
master plan and program reviews for instruc-
tion and student services, has enabled the col-
lege to make significant progress toward this rec-
ommendation since the last accreditation visit.

Standard 5
The Team recommends that the College ex-
plore ways to develop and/or expand its suc-
cessful retention and transfer service delivery
models to other populations with unique aca-
demic and/or support needs.

Retention efforts in  programs such as TRIO, Title
V,  AFFIRM, Enlace, and ASPIRE are proving to
be successful.  The best methods are shared be-
tween the various  groups.  The Student Services
Committee has provided an effective way to
share ideas and collaborate among programs.
The new student orientation program, retention
workshops, and transfer center workshops all
contribute to more effectiveness throughout the
campus.  Teaching and Learning Center (TLC)
initiatives such as the Carnegie Scholars, Learn-
ing Communities, and Service Learning advo-
cate many retention strategies which are then
shared with others.
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Standard 6
Planning, setting priorities, and budgeting for
the LRC need to be focused on (a) building
the print and electronic collection to serve a
college of 10,000, (b) library staffing to pro-
vide instruction in Internet/information com-
petency for students and staff, and (c) contin-
ued planning of the new Library/Learning Re-
sources Building.  The Team recommends that
the College follow and implement the goals
of the Educational Master Plan relating to In-
formation and Learning Resources

The Library has moved into a new state of the
art facility during summer 2004 which provides
more space for collections, better access to tech-
nology, a variety of study spaces and an effec-
tive information competency classroom.  Bud-
get for materials and staffing still lags behind
the needs of our growing student body and our
curriculum.  The current study elaborates on
ways the librarians have been actively involved
in collection analysis, working with faculty and
curriculum development to meet campus needs.

Standard 7
The Team recommends that the College en-
sure that evaluation of all staff, including ten-
ured faculty, is conducted at stated intervals,
is followed up in a timely manner, and is used
to assess effectiveness and encourage im-
provement.

Performance evaluations of both faculty and staff
have been updated and negotiated.  Diversity is
included in faculty evaluations. The process for
evaluation of senior administrators at the col-
lege and district is not yet inclusive and does not
provide opportunity for meaningful input.

Standard 9
The Team recommends that the College, in con-
junction with the District, seek alternative
funding sources to ensure that the large capi-
tal needs of the College are met.  The alterna-
tive funding options will free the College from
the uncertainty of the state capital construc-
tion allocations.  The 1997 hiring of a Director
of Resource Development is a good start in
pursuit of this goal.

The passage of Measure I facilities bond in 1997
has played an important role in the college’s
growth and ability to correct some major prob-
lems related to buildings and learning spaces.
New and renovated buildings are discussed in
the current study.  There have been several grants
awarded to various areas of the college in the
past few years; The director of the Office of De-
velopment position has been vacant for nearly a
year, and the future of that department still needs
to be determined.

Standard 10
The Team recommends that the Board of Trust-
ees establish a timeline for systematic review
and updating of its policies and practices.

The Board deferred the systematic updating of
its policies until Datatel was implemented.  Poli-
cies are updated as needed.  The current study
recommends that the Board now move towards
systematic updating of policies and make them
more accessible to staff.

The Team recommends that the Board of Trust-
ees proceed expeditiously, and with full co-
operation and collaboration with the College’s
constituencies, to fill the vacant position of the
College President, as well as other key admin-
istrative positions.

See major recommendation #1

The Team recommends that the Board of Trust-
ees maintains its designated role of providing
policy directions, and that it supports the mem-
bers of the administration as they carry out
those policies.

The Board has conducted self-evaluations in the
past but in 2004 they conducted the reporting
of the evaluation in a public meeting.  It is hoped
that this will lead to more open dialogue about
their role as policy makers and appropriate de-
cision making as the district moves into a new
era with new leadership at both the district and
board levels.  An important aspect to this dia-
logue is honest and timely input from the col-
lege, not top-down decision making from the
board and district office.  This area has been dis-
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cussed for some time; the college hopes that the
function mapping exercise and subsequent op-
portunities for dialogue will lead us to more ef-
fective working relationships and improved edu-
cational decision making.

The team recommends that College and Dis-
trict administrators clearly delineate the op-
erational responsibilities and functions of both
the District and the College, and work toward
understanding and buy-in by the College con-
stituencies through effective communication.

See major recommendation #2

While the College is to be commended for es-
tablishing e-mail access for all constituencies,
this must be accompanied by efforts to obtain
feedback and to follow through.  The Team
recommends that the College work actively to
accomplish the goal stated in its current Cata-
log: “We believe in fostering trust through
mutual respect, communication, involvement
and informed shared decision making.”

See major recommendation #3
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Student Learning
Outcomes

The implementation of Student Learning Outcomes
(SLO’s) throughout the curriculum is well under way.
Faculty, working with the All College Curriculum Com-
mittee, have introduced SLO’s into all course outlines.
The well-established Language Arts Composition Pro-
gram at EVC serves as a model for faculty in other
disciplines to continue to shape their courses and pro-
grams to meaningfully implement SLO’s.  There are
many other successes as well, the Student Services
Program being a prime example.   The greatest prob-
lem at EVC is the shortage of administrative leader-
ship and assistance in curriculum and program devel-
opment—as frequently alluded to in the Self-Study.
EVC simply suffers from a dearth of administrators,
and no one currently is assigned the role of curriculum
and program development assistance and oversight.  The
time demands necessary to make truly meaningful
changes appropriate to the advantages of employing
SLO’s is enormous; enlightened administrative assis-
tance is useful to move the process through its many
stages.
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Abstract

Themes such as: Student Learning Outcomes,
Dialogue, Institutional Commitments, Evalua-
tion, Planning and Improvement, Organization
(communication and decision making struc-
tures), Institutional Integrity (honesty, equity,
diversity) are found throughout the study.  The
new standards are divided into four main ar-
eas: Institutional Mission and Effectiveness; Stu-
dent Learning Programs; Resources; Leadership
and Governance.

Standard I:  Mission and Institutional Effec-
tiveness

The college mission was revised a few years ago
but now needs to be updated to include SLO’s.
It should also be incorporated into all Strategic
Planning, work of committees, the budget pro-
cess, educational master plan and other plan-
ning documents.  A Collaborative Decision Mak-
ing Handbook describing all college standing
committees has been developed during the past
few years and provides a framework for tying
the work of committees to the college mission.

The EVC Strategic Plan began in 2001 with
broad campus input and identification of goals.
One of these, Academic Excellence, led to the
Communication Across the Curriculum (CAC)
initiative where three consultants have been
working with campus faculty across disciplines

to improve students skills in reading, writing,
listening and speaking.  A second goal (Student
Services) is described in Standard 2B.  Assess-
ment of the Strategic Plan is a high priority.

Integrated planning and assessment tied to col-
lege goals are areas where the college has made
some progress and needs to continue to develop.
Data from the District Office, Research and Plan-
ning (R&P), Datatel and various other initiatives
is identified as important to this development.
Communication of the results of such data gath-
ering along with other relevant campus infor-
mation needs to be centralized and readily avail-
able to all.  The R&P website with its Faculty
Toolkit and other data is useful; there needs to
be a similar type Intranet on the campus web
site.  A concern over the campus staffing needed
to coordinate such efforts at the campus level
keeps arising as the college faculty and staff work
to use the assessment methods effectively in ini-
tiatives such as SLO’s.
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Standard II: Student Learning Programs

A. Instructional Programs

Integration of SLO’s into courses at EVC has
begun through strong efforts of the All College
Curriculum Committee (ACCC), instructional
deans, faculty who have worked in a variety of
programs using SLO’s, Program Review, Teach-
ing and Learning Center, R&P office (Faculty
Tool Kit).  The college is moving toward inte-
grating  SLO’s into the programs at EVC.  Gen-
eral education philosophy is an example of a
joint effort between both campuses under the
leadership of R&P.  Innovative learning initia-
tives and programs using a variety of methods
have begun.  Assessment of the student success
in all areas of instruction requires more data,
tracking graduates, pre/post tests and a coordi-
nated approach from a research person and a
Chief Instructional Officer on the campus who
can work directly with faculty and staff to move
the initiatives forward.

B. Student Support Services

A strategic planning initiative which addressed
improvement of services to students led to the
creation of the Student Services Committee (SSC)
which has worked together to improve services
across the campus, registration, I.D. cards, ori-
entation and the Student Services Program Re-
view.  These program reviews are in their sec-
ond year and include SLO’s, data, surveys, feed-
back, and a plan for regular, ongoing updates.
.
Another important service to students is the
Gullo Student Center, the hub of campus life and
many activities and initiatives sponsored by As-
sociated Students and the Student Life Involve-
ment Council (SLIC).   A coordinated public re-
lations/web presence is essential to maintain
strong programs for students.

A new Office of Diversity along with a commit-
tee and committed faculty and staff has in-
creased our awareness of and interest in pro-
moting diversity throughout the campus (cur-
riculum , activities, staffing, policies etc.)

C. Library and Learning Support

The Library and all of the learning support labs
on campus play an important role in support-
ing instruction and student learning success.
With the new Library/Educational Technology
Center opening summer 2004, many of the is-
sues with space, technology, and variety of learn-
ing needs will be addressed for the Library and
some labs.  There are additional labs on campus
in other spaces that need upgrading and expan-
sion of resources and staff to keep up with stu-
dent learning needs.
The Library book budget has remained flat for a
number of years so the growth in print materi-
als lags behind the need.  State funded support
Telecommunications and Technology Infrastruc-
ture Program (TTIP) has revitalized the elec-
tronic resources in recent years.
Information competency reaches the entire cam-
pus throughout the whole curriculum.  More li-
brarian and lab staffing is needed to adequately
meet the growing needs in this area.  Measure-
ment of information competency is at the heart
of the SLO movement, requiring data gathering,
measurement and feedback between the library/
lab and classroom faculty and students.

III: Resources

A. Human

This standard covers the resources needed to ac-
complish our learning goals. The college needs
an analysis of college wide staffing to meet the
needs of the students served, including diver-
sity data and recruitment of a diverse applicant
pool.  Staff, faculty, and senior administrators
evaluations should have more input from a
broader cross section of staff..  The college should
develop a code of ethics as indicated in the ac-
creditation standards and also included as a
college goal for 2004. We need to clarify  the roles
of the Staff Development Committee and Teach-
ing and Learning Center and  provide more op-
portunities for classified staff training.
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B. Facilities

The facilities resources to support student learn-
ing have been enhanced by Measure I and other
funding.  The emphasis in this standard involves
ongoing planning and improvement of all build-
ings in terms of how they achieve their mission
and improve student learning.  Other factors
including HVAC and lighting affect student
learning.  Safety issues such as ADA accessibil-
ity, lighting and emergency evacuation proce-
dures are all areas that have plans but which
need more coordinated attention from the cam-
pus Facilities Committee, Safety Committee and
District Office.

C.  Technology

The resources in this standard deal with tech-
nology, infrastructure, new construction and
equipment, technical support, training for fac-
ulty and staff, ongoing planning and mainte-
nance of equipment.  Consistent funding for tech-
nology, including staffing, is a high priority.  All
technology needs including grants and external
funding need to be planned and coordinated
through the Campus Technology Committee
(CTC)  in order to provide ongoing and adequate
support.  The campus has a revised technology
plan and needs to implement it with careful
planning between the college and district office.

C. Financial

The primary concern in this area involves the
district resource distribution and allocation pro-
cess.  The college is seeking a more inclusive,
collaborative role in the decision making process
for financial resources with the District Office
and the newly reinstated campus budget com-
mittee process.  The college needs a full time
Chief Financial Officer to work with faculty,
staff, and administration on fiscal planning on
the campus and with the District Office on re-
sources allocation process.

IV:  Leadership and Governance

Integrated planning and collaborative decision
making throughout the college governance
groups (College Council, Academic Senate, Clas-
sified Senate, Associated Students) are college
priorities and have been noted in previous ac-
creditation team reports.  All governance groups
should be included in ongoing exploration of dis-
trict administrative functions as part of the map-
ping process required by the Accrediting Com-
mission.  The Board of Trustees policies need to
be systematically reviewed, updated and re-
vised.

Working with constituency groups, the Board
should:

a) discuss district governance and admin-
istration and develop guidelines

b) create a policy directive clearly stating
the relationship between the District
Office and the colleges, and the respon-
sibilities of senior management

c) reevaluate the job descriptions of
senior administrators and clarify their
roles in supporting the board priorities
and educational goals of the campuses,
including methods of effective evalua-
tion and accountability

d) develop and use an evaluation process
for senior administrators that provides
input from college personnel

e) place student learning at the heart of
all deliberations
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The EVC accreditation self study began in early
2003 when cross discipline teams of faculty, staff
and administrators were organized under the
leadership of two co-chairs (an administrator
and a faculty member).  Following an orienta-
tion session by the Accrediting Commission of
Community and Junior Colleges (ACCJC), the
teams began to define their areas according to
the Commission guidelines for the newly revised
standards, gather evidence, conduct interviews,
and explore resources throughout the college
and district.

By the beginning of fall 2003, all teams had sub-
mitted first drafts which were edited into a
single document (draft A) by the co-chairs .
During January through March of 2004, the
teams and other campus faculty, staff, adminis-
trators, and students provided more data, cor-
rections and input into the study.  Draft B was
then created and widely distributed both elec-
tronically and in hard copy for review by the
campus constituency groups.  A final report was
submitted to the Board in May 2004 for discus-
sion and adoption at the June 8, 2004, board

meeting.
                       Board Involvement
The Board was  involved in various ways
throughout this process:

• An overview was presented by the
Associate Vice Chancellor for Research
and Planning and the Vice Chancellor
for Educational Services at a fall 2002
Board meeting.

• Board members attended the ACCJC
presentation in February 2003 and
were interviewed by Standard 4 team
members during spring and summer
2003.

• A Board presentation/update by both
campuses Nov. 2003.

• Appointment of Board liaisons  to EVC,
several discussions throughout the
winter with the liaisons and campus
co-chairs/president/chancellor; and
several Board committees were formed
to address issues surrounding the
accreditation report and recommenda-

Organization of the
Self Study



         Organization of the Self Study

Evergreen Valley College              Accreditation Self Study

xx

tions from the previous study.
• Management Supervisory and Confi

dential (MSC) retreats were held in
January  2003 and 2004 to address
communiction and decision-making;
Board members attended these retreats.

                              Dialogue
The dialogue on campus has occurred in many
ways: regular constituency groups, standing
committees, Instructional Improvement Day ses-
sions, and individual team meetings.  A campus
wide survey was conducted in spring 2003 for
administrators, faculty, staff and students.  Cam-
pus faculty, staff and administrators partici-
pated in another survey in fall 2003 dealing with
the function mapping exercise required by the
Accrediting Commission.  Anecdotal comments
from team members indicated that the discus-
sion in the teams, often by people who repre-
sented different groups and who had seldom
worked together before, was very valuable in
terms of

• Learning more about the campus and
district operations

• Meeting new colleagues, thinking
about our work in new ways

• Addressing concerns in a broader
framework and working together to
improve our college and the student
learning experience

A sense of pride in what we are already
accomplishing with efforts such as Student
Learning Outcomes (SLO’s) student orienta-
tion/retention, new facilities, new learning
initiatives etc. was evident throughout the
study.
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Selection of co-chairs Sept 2002
Accreditation standards template created by Research and Planning  October 2002
Faculty attendance at Statewide Research and Planning Group Training on Student Learning
Outcomes   November 2002
Selection of team members, including faculty, staff, and administrators  December 2002
Instructional Improvement Day accreditation introduction and SLO workshop January 2003
ACCJC accreditation presentation on new standards February 2003
Initial meetings of committees, work plan due, creation of questions for spring survey  February-
March 2003
Faculty, staff, and student online surveys  April -May 2003
SJECCD accreditation web page on District Intranet
Outline and progress report by May 2003
First draft due  June-July 2003
Leadership retreat August 2003
Instructional Improvement Day overview August 2003
Committee chairs meeting-first draft available for review August 2003
Revision, editing by committees and co-chairs  Sept-December 2003
Committees review of previous team report and recommendations
ACCJC accreditation workshop October 2003
Presentation to Board November 2003
Draft A on public folders for review by committees and constituent groups January-February
2004
Board study session  March 2004
Draft B distributed campus wide  March 2004
Campus open forum  April 2004
Executive summary submitted  for discussion at Board meeting May 2004
Final draft approved by constituent groups and submitted to board May 2004
Final study posted on college web page May 2004
Final study approved by Board June 2004
Final study completed and printed July-August 2004

Accreditation Self Study Timeline
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District Function Map

The Functional Lines of Responsibility that
Guide the Operation of San Jose City College
and Evergreen Valley College Within the San
Jose/Evergreen Community College District
and Results of the SJECCD District Mapping
Survey December, 2003

District mapping is a new requirement in the
accreditation self study process for multi-college
districts. Designed to move away from using an
organizational chart to represent how colleges
in multi-college districts operate, the mapping
process is an effort to actually define the func-
tional lines of responsibility and how well they
work.

To complete this requirement, The San Jose/Ev-
ergreen Community College District adapted
and administered a survey of administrators,
faculty, and staff on both the San Jose City Col-
lege and Evergreen Valley College campuses, and
district office. This survey was designed to ask
two-part questions about 13 broad functional
areas of responsibility: educational program; stu-
dent support; governance and administration;
planning and research; facilities planning; build-
ing administration and grounds maintenance;
safety and security; personnel; management in-
formation/information technology system; fis-
cal activities; grant/foundation management;
communication activities; and other/miscella-

neous activities. Each respondent was asked to
assess his or her impression of where the respon-
sibility for each functional area lies. They were
then asked to assess how effective that alignment
“works” in practice to support the colleges in
meeting their missions.

We received survey data from 55 employees at
San Jose City College, 76 employees at Evergreen
Valley College, and 20 employees from the dis-
trict office. The response rate was low relative
to the total number of staff who were e-mailed
the survey most likely because it was sent in early
December, before the end of semester and win-
ter break, but it was intended that the data be
available for the management, supervisory, and
confidential (MSC) retreat in January, to be used
for planning activities. Data is available by site,
but was not broken down by employee classifi-
cation.
The mapping the district report that follows pro-
vides a brief discussion of the functional lines of
responsibility across the broad operational ar-
eas, defined by the intentions of policies, proce-
dures and practice. The survey results reflect the
impressions of employees, including their views
about where the functional lines of responsibil-
ity lie as well as views about how well the lines
of responsibility work for the two colleges of the
district as they seek to meet their mission and
goals.
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Educational Programs
A. Functional Responsibility
The primary mission of the colleges is to offer
academic and vocational instruction at the lower
division level, with the provision of remedial in-
struction and support services for those in need
of it. Several important functional areas support
this primary mission.

Educational program development and planning
is primarily the focus of the college, although
there is some joint planning done between the
district and both colleges. College faculty, deans
and the president utilize a variety of educational
planning input (including analysis of the envi-
ronmental scan data, input from the local busi-
ness community, evaluations/surveys conducted
on campus, and other relevant district and col-
lege strategic planning resources) to develop a
college educational master plan. The educational
master plan then serves as the background docu-
ment for faculty and administrators to propose
and develop programs for college approval.
SJECCD board policy states that a curriculum
committee be established at each college and that
the committees will meet regularly. After new
programs are approved at the college level by
the respective curriculum committee, academic
senate, and president, they are sent to the dis-
trict for approval by the board of trustees, and
then to the State Chancellor’s Office for final
approval. The district also has a coordinating
function through the associate vice chancellor
for research and planning’s office, where cur-
riculum information for the district is inputted
into the MIS system and maintained. Actual pro-
gram development process resides largely with
the faculty via the academic senate and the
college’s curriculum committee. Under the ex-
isting organizational structure the college presi-
dent is the chief instructional officer for the cam-
pus, and a chief instructional officer liaison is
selected among the instructional deans to relieve
the president of day-to-day operational issues.
Instructional deans serve on the curriculum com-
mittee and perform a variety of responsibilities
that are often assigned to a vice president.

The district office of research and planning
maintains the program review schedule, provides
data related to those reviews, and facilitates the
presentation of those reviews to the governing
board.  The office provides extensive Trends
documents used both by the governing board
which are distributed districtwide and available
for use by the colleges in their planning.  The
office coordinates the curriculum approval pro-
cesses on and between the two campuses and
insures that all the data elements related to
courses and programs are entered into the dis-
trict databases and are available for the sched-
ule and catalogs and for state reporting.  Actual
course and program development is a campus
function that typically takes place with the fac-
ulty with support from their deans.

There is a perceived need for high level decisions
related to program development, consolidation,
and reduction districtwide. There is little long
range coordination related to these kinds of de-
cisions across the campuses.  A vice chancellor
for educational services position has been elimi-
nated at the district leaving even more of a void
for this function. The deans from the two col-
leges meet together to provide some districtwide
coordination of educational programs and ser-
vices without leadership to help facilitate deci-
sions needed at higher levels.  At the present
time, educational leadership is a college func-
tion and responsibility of the president. In addi-
tion to a need for district wide program coordi-
nation and long range planning, there is also a
need for a process related to program reduction
and/or discontinuance.

There are six major areas of educational pro-
gramming that are almost exclusively a college
responsibility. These include the library, learn-
ing resources (tutoring and tutorial lab support),
delivery of classroom instruction, distance edu-
cation delivery, delivery of community services,
and economic/workforce development program
delivery. The colleges develop their own unique
approach to the provision of these services in
support of the education of students. The dis-
trict provides the infrastructure necessary to
provide instructional support for both the stu-
dent and administrative computing needs, and
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provides data and MIS reports which the cam-
puses use to make decisions.   In addition, San
Jose City College currently administers two
grants from the State Chancellors’ Office for
statewide economic development activities.

Contract education is primarily a district respon-
sibility, with some college involvement. The
district’s Institute for Business Performance, cur-
rently located on the San Jose City College cam-
pus, takes the lead on the provision of contract
education for the business community, however
the colleges have an important role in the pro-
cess, particularly when credit courses are re-
quested.  In addition, the campuses may choose
to conduct contract education independently,
but this is not a focus of the campuses.

Partnership for Excellence funds were used by
the district to conduct staff development through
the effort of the Teaching and Leaning Center
(TLC). This center is a district office effort with
input from the campuses; a TLC office exists on
each campus to support faculty development.

B. Perceptions about the Functional Responsibility
Survey results indicate that there is strong agree-
ment about where the functional responsibility
lies for six of the nine educational program ac-
tivities. The largest numbers of respondents cor-
rectly identified the following areas: educational
program development/planning, library; learn-
ing resources; classroom instruction; curriculum
development and review, and distance educa-
tion.

Areas where a large number of respondents do
not agree or more likely are unsure where the
functional responsibility lies include contract
education (41% are unsure), community services
(39% are unsure), and economic/workforce de-
velopment (37% were unsure).  This may be re-
lated to recent changes in organizational struc-
ture and relocation of the Institute for Business
Performance. When asked how well the func-
tional areas related to the education program
work, the four areas where responsibility was
unclear also had high percentage of responses
that indicated that the respondent “do not
know” how well the division of labor was work-

ing. Responses to the areas that had correctly
identified the locus of control were reported to
be working or working well by the majority of
respondents.

Student Support
A. Functional Responsibility
Most of the support programs and services to
students are the functional responsibility of the
colleges, either exclusively or with modest coor-
dination from the district. Student activities,
counseling, financial aid, and academic support
programs (programs such as college orientation
and other programs designed to improve stu-
dent performance) are almost exclusively college
responsibilities. Each college determines the or-
ganizational structure for the provision of these
services and allocates staff and fiscal resources
accordingly.

The provision of services from student admis-
sions, student enrollment/registration and stu-
dent records are primarily a college responsibil-
ity, with modest support from the district for two
reasons. Students are more effectively served on
a personal level if there is continuity in the pro-
vision of services; this way, students who wish
to attend both colleges can easily do so. Coordi-
nation must also exist for our integrated student
data management system to be utilized effi-
ciently and effectively in processing student
data.  The academic calendar is defined through
negotiation for the entire district, and the sched-
ule of classes requires coordination throughout
the district in terms of timelines and printing.

Student refunds, financial aid transmittals, and
cash draws from the federal government are
district responsibilities, carried out by the direc-
tor of fiscal services. Information technology
support services (ITSS) provides extensive sup-
port for financial aid reporting and the issuance
of checks.

As a relatively new program, Workforce Initia-
tive Network (WIN) and CalWORKs staff mem-
bers are available to provide counseling and other
support services to CalWORKs students on each
college campus. In addition, there is support
from the district for issuing district-wide reports
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to the State Chancellor’s Office. As such,
CalWORKs is primarily a college responsibility,
with modest support from the district.

Each college is responsible for developing a
counseling program that supports students in
their efforts to transfer as well as for developing
articulation agreements with transfer universi-
ties for lower division courses. Districts are cur-
rently required to submit a transfer center plan
with annual reports to the State Chancellor’s
Office describing the district’s efforts and
achievements in meeting the plans targets. As
such, student transfer is a college responsibility,
with modest coordination from the district.

Enrollment management is currently the respon-
sibility of the colleges, with modest coordination
from the district. The district allocates enrollment
growth dollars to the colleges to add new courses
to the schedule when growth funding is avail-
able to the district and assists in providing data
for enrollment management.  The district pro-
vides some marketing support to the college. The
colleges build the schedules and handle local
community and high school recruitment efforts.

The district office of research and planning pro-
vides coordination in the development of the
Datatel degree audit functions. Insufficient cam-
pus staff to implement this student service mod-
ule reduces our ability to utilize this Datatel
module. The research and planning department
also coordinates the districtwide prerequisite
checking system. It also coordinates the valida-
tion of new assessment instruments and coordi-
nates its implementation with the student ser-
vice areas on the campuses.  The office provides
consultation and direction in complying with
assessment and prerequisite regulations. It also
provides data and support for student equity
plans and student services grants.

B. Perceptions about the Functional Responsibility
Survey results indicate that there is strong agree-
ment across the district about where the func-
tional responsibility lies for student support ac-
tivities. The largest proportion of respondents
identified the functional responsibility correctly
for nine out of ten areas: student activities; stu-

dent admissions; student counseling; student
enrollment/registration; student records; stu-
dent financial aid; student academic support
programs; student transfer; and CalWORKS.
Regarding enrollment management, there was
an almost equal number of responses for college
primacy, district primacy, joint function, and
“don’t know”.

Although the majority of respondents (49%)
know that CalWORKS/WIN is primarily a col-
lege responsibility, 21% “do not know” where
the functional responsibility lies, 9% identified
the district as responsible, and 21% said that it
is a joint district/college function. The
CalWORKS/WIN program was initially devel-
oped as a district program with staff on both
campus and a program director reporting to the
chancellor. This arrangement was recently
changed, and the WIN director now reports to
both presidents, so the discrepancy in survey
answers is probably the result of this recent
change in responsibility.

Until June, 2003, enrollment management was
handled at the district office by the associate vice
chancellor for enrollment management. That
position was eliminated with his retirement and
functional responsibility transferred to the cam-
puses.  This survey was administered to all cam-
pus and district staff, and it is appears that many
people “do not know” about this change, or
where the resulting functional responsibility is.

When asked how well the functional areas re-
lated to the student support activities work, sev-
eral areas were identified where the responsi-
bility does not appear effective or respondents
“do not know” how effective it is.  Regarding
student enrollment/registration, 21% reported
that the distribution of labor “does not work”.
Student records responses were 14% “not work-
ing well”, and 15% “don’t know”. Student fi-
nancial responses were 9% not working well,
and 24% “don’t know”.  Regarding the
CalWORKS/WIN program, 38% of respondents
“don’t know”. Enrollment management was
even more of an issue, with 19% “not working
well”, and 38% “don’t know”.
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Governance and Administration
A. Functional Responsibility
The board of trustees serves as the legislative and
policymaking body charged with oversight and
control of the district, adopting policies to guide
the operation. The board delegates the respon-
sibility of specifying actions and arrangements
under which the district operates to the chan-
cellor, who serves as the chief executive officer/
secretary to the board. Both the board’s and the
chancellor’s authority are derived from the Edu-
cation Code of California. Relations with the
board of trustees are primarily the responsibil-
ity of the district, with some involvement from
the colleges.

The vice chancellor for administrative services
is responsible for providing or securing legal sup-
port or services to the district and its constituent
parts, which include the board, administration,
faculty, staff and students. Legal support ser-
vices are almost exclusively a district responsi-
bility.

District office administrators are responsible for
drafting policy and regulations that operation-
ally guide the organization, many of which are
mandated by the Education Code or by state law.
Policy and regulation development/review is
primarily a district responsibility, with some col-
lege input.

Local community and business partnerships are
a joint responsibility. Several partnerships (e.g.
the consortium of Silicon Valley Community
Colleges) have been created at the district level
to address issues that affect the entire district.
Academic departments, student support offices
and the president’s office develop college level
business and community partnerships in re-
sponse to more local issues.

The administration of off-campus centers is al-
most exclusively a college responsibility, once
leases are negotiated and signed. The campuses
are currently offering a joint accelerated degree
program for county employees.

The district at one point had a community ser-
vices coordinator.  This position evolved into the
Institute for Business Performance that was
charged with becoming self- supporting.  The
community services offerings went by the way-
side in this process.  With the Institute manag-
ing large contracts, the colleges have begun to
develop some mechanisms for offering the pre-
viously dropped community services courses.
The colleges are not well staffed to perform this
function but are making a beginning with the
resources they have.  This community service
function seems to be evolving into a campus
function. The Institute for Business Performance,
which is currently housed at San Jose City Col-
lege and managed almost exclusively at the dis-
trict level, is unique in this regard, although there
is limited college involvement for special college
programs or courses that are offered through this
organization from time to time.

B. Perceptions about the Functional Responsibility
Survey results indicate that there is strong agree-
ment across the district about where the func-
tional responsibility lies for board of trustees re-
lations; legal support services; policy and regu-
lation development/review. Local community
and business development partnerships were
reported in nearly equal number to be a campus
responsibility, a district responsibility, a joint
responsibility, or unknown. Off-campus educa-
tion center administration had the greatest num-
ber of responses in the “don’t know” category
(46%) with the remaining responses evenly split
between college, joint ownership, and district
office.

For board of trustee relations, 49% responded
that the division of responsibility “works” or
“works well”; 31% responded that the division
“does not work” well, and 20% “do not know”.
For legal support and services, 59% of respon-
dents said they “do not know”, 31% said the
division of responsibility “”works”” or “works
well”.  The majority of respondents “do not
know” if the division of functional responsibil-
ity works for policy and regulation development
and review (43%), local community/business
partnerships (50%), and off-campus educational
center administration (66%).
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Planning and Research Activities
A. Functional Responsibility
The district office has a research/planning of-
fice that supports both campus and district needs.
As such, the district strategic planning process
is primarily a district responsibility, with some
college involvement.

Strategic directions for change at the district level
are identified in the form of goals developed by
the board of trustees at their annual retreat, and
the chancellor’s goals.  These documents are
presented to the college to be used in the
campus’s strategic planning. College level plans
provide much more specificity and detail, reach-
ing down to the unit level of review. As such,
college strategic planning is primarily a college
responsibility, with modest coordination from
the district, in that the district goals serve as its
broad framework.

Institutional research is primarily a district re-
sponsibility with modest campus input. The dis-
trict office assumes the responsibility for provid-
ing demographic and outcomes profiles and
analytical studies of a wide variety of student
groups and of individual academic programs.
This office also coordinates the development of
the research databases that are built to support
institutional research. It is also responsible for
program review activities, matriculation-related
research, assessment test validation and pre- and
co-requisite course validation studies.

Research related to faculty and staff is prima-
rily a district responsibility as well. ITSS and
human resources staff are jointly responsible for
building three staff-related tables that are sent
to the State Chancellor’s Management Informa-
tion System (MIS) each semester. From these
tables, two Integrated Postsecondary Education
Data System (IPEDS) Surveys are generated on
an annual basis and sent to the U.S. Department
of Education to meet federal reporting require-
ments. The district research and planning office
assists by coordinating the validation of many
of these files.

State and federal reporting are also primarily a
district responsibility. The district handles all
required state reports related to matriculation
and student equity. The director of fiscal services
does the attendance reporting, 311 and 311-Q
financial reports, and IPEDS reports.  District
ITSS creates the MIS files that go to the state
(both student and staff data files). The district
Finance and Administration office completes
and submits all 320 Reports to the State
Chancellor’s Office. The district research and
planning office coordinates the completion of the
annual surveys that are submitted to the U.S.
Department of Education.
The faculty senates and administration devel-
oped a district-wide program review and plan-
ning process and timelines with the facilitation
of research and planning at the district level.
The research and planning office provides
Trends information, posts the timelines on the
intranet and reminds people of the schedule for
program review.  The R&P office provides work-
shops if requested on how to approach the pro-
gram review task.  The governing board has an
annual retreat at which they review the trends
and district performance indicators and creates
a list of district-wide priorities to be used by the
colleges in their planning processes.

As a practical matter, the presidents are in
charge of campus planning processes.  The presi-
dent determines the degree to which the ap-
proved planning processes are implemented. As
president, vice chancellor, chancellor and other
positions have turned over, the uniformity of
implementation of approved processes is hard
to maintain.  The approved program review and
strategic planning process of many years ago still
exists and is used but has not recently been fully
implemented by the campuses because of the
unavailability of data until last year.

B. Perceptions about the Functional Responsibility
The survey results indicate that there is strong
agreement about where the responsibility lies for
the three functional areas of planning and re-
search: district strategic planning; college stra-
tegic planning; and institutional.
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In regard to how well this distribution of labor
“works”, 24% of respondents said that respon-
sibility for district strategic planning “does not
work” well, and 35% “do not know”. Comments
by respondents indicate that they do not see the
board goals as a strategic plan, and would like
the plan to be developed with input from the
colleges.  The overwhelming majority agreed that
college strategic planning and institutional re-
search divisions of labor “works” or “works
well”, but another 26% “do not know” about
how well the institutional research division of
labor works.
Facilities Planning
A. Functional Responsibility
The primary responsibility for facilities planning
rests with the department of facilities at the dis-
trict office, with input from the colleges at sev-
eral points in the process.  Facilities planning
begins with the facilities master plan, which is
an internal plan that is updated annually. From
this, the State Chancellor’s Office 5-Year Facili-
ties Construction Plan and Space Inventory is
derived and updated each year. This office uses
state guidelines and requirements to put together
a broad definition of projects that are needed.
The college facilities committees identify priori-
ties for the campus and are active in the devel-
opment of the campus master plan for facilities.
This input is then utilized to update the final
long range and 5-year plans, taking into consid-
eration both the recommendations from the col-
leges as well as the knowledge about those fa-
cilities most likely to be eligible for state fund-
ing.  As such, the 5-year facilities plan is a joint
district and college process. With the passage of
the district general obligation bond issue there
has been a tremendous effort to rebuild the cam-
puses. This effort requires a projection of educa-
tional program needs into the future, so signifi-
cant college input has been required.

Once the district and colleges determine that
new buildings are needed and state approval has
been granted, new building design plans are
developed. An architect is hired by the district
office to work with the end-users at the college
to create a design that functions most effectively
for college educational programs and/or pro-
gram support offices. Older facilities redesign,

defined by the state as modernization, follows
requirements developed by the State
Chancellor’s Office. Buildings are ranked by the
number of deficiencies that exist and a determi-
nation is then made whether a building should
be replaced or modernized. Once this determi-
nation has been made, the same design process
that is used for new buildings is followed. The
long range and 5-year plans continue to be the
foundation that guides the planning process for
both new building design and older facility re-
design. Both are processes that the district office
and colleges coordinate jointly.
Once facilities move to the construction phase,
building construction management, the build-
ing planning costs and the construction costs are
the primary responsibility of the district office,
with some college involvement. The facilities and
maintenance office oversees the activities of the
contractor responsible for construction, assur-
ing that the guidelines mandated by the state
are followed. These guidelines are required for
local bond funded construction, as well.

B. Perceptions about the Functional Responsibility
Responses on the four functional responsibility
activities for facilities planning were incorrectly
identified by a majority of respondents.  Regard-
ing the 5-year Facilities Plan, 22% identified this
as a campus function, 38% identified it correctly
as a jointly coordinated function, 27% identified
it as a district function, and 13% “do not know”.

Regarding new building design, which is jointly
coordinated, 43% of respondents identified this
as a college function, 35% as jointly coordinated,
13% as a district function, and 9% “do not
Regarding older facility redesign, also jointly co-
ordinated, 37% of respondents identified this as
a college function, 35% as jointly coordinated,
14% as a district function, and 14% “do not
know”.
Regarding building construction management,
primarily a district responsibility, was identified
by 20% of respondents identified this as a col-
lege function, 28% as jointly coordinated, 39%
correctly as a district function, and 13% “do not
know”.
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Thirty-two percent of respondents “do not
know” how well the division of labor works re-
garding the 5 year facilities plan, 30% for older
facility redesign, and 26% for building/construc-
tion management.  In addition, 16% reported
that older facility redesign did not work well.

Building Administration and Grounds Main-
tenance
A. Functional Responsibility
The primary responsibility for building admin-
istration and grounds maintenance rests with
the department of facilities at the district office.
There is a campus office for maintenance staff,
including an administrative assistant, at San Jose
City College, but all work scheduling at the cam-
pus and district office sites is coordinated through
the director’s office. In addition, there is an
evening custodial supervisor on each campus
who oversees custodial operations between 3:30
PM and midnight. Facilities staff at the district
office handle all other building and grounds
maintenance activities.

Funding for maintenance and repairs is similar
to the funding of new facilities for community
colleges of California. A 5-Year scheduled main-
tenance and special repairs (SMSR) plan is up-
dated annually and submitted to the State
Chancellor’s Office. A consultant prepares a fa-
cilities analysis for the plan and the district must
provide a dollar-to-dollar match for funds that
are requested. As with new facilities, the state
evaluates plans on a priority needs basis.

Energy maintenance is guided by state mandates.
SJECCD uses an energy management system
that is controlled electronically from the district
office. As such, this is an operation managed
almost exclusively by the district.

Skilled tradesmen work for the facilities depart-
ment at the district office and are assigned to
specific jobs in support of facilities maintenance
at the colleges, as requests are made through the
maintenance office at SJCC. In addition, a team
of employees responsible to maintain the
grounds, athletic facilities/fields and the park-
ing lots and roadways, reports to a grounds su-
pervisor at the district level but these teams are

housed at each college. Both facilities and
grounds maintenance are operations that are
primarily district responsibilities, with some in-
put from the colleges.

Classroom assignments and facility space allo-
cation are almost exclusively college responsibili-
ties. Facilities space rental is coordinated by the
campus office of administrative services, while
classroom assignments are coordinated by the
office of academic support at each college.

The need for off-campus facility lease agreements
is determined at the college level; however, the
actual decision to lease rather than buy, the ne-
gotiation process, and the legal counsel and in-
surance reviews occur at the district level. Dis-
trict office staff work closely with staff at the
colleges to assure that needs are being met
through the negotiation processes. As such, the
responsibility for off-campus facility lease agree-
ments is a district responsibility.

B. Perceptions about the Functional Responsibility
The functional responsibilities for the six areas
of building administration and grounds mainte-
nance were identified correctly by a majority of
respondents, but only classroom assignments
and facility space allocation had a strong agree-
ment with the correct response.

Energy maintenance was perceived not to work
by 19% of respondents; 28% “do not know”.
Facilities maintenance was perceived not to work
by 20% of respondents.  There was a large num-
ber of respondents who “do not know” if the
delegation of responsibility for classroom assign-
ment (21%), facility space allocation (29%) and
off-campus facilities lease agreements (71%)
works.

Because staff are visible at the campus and calls
for maintenance and custodial requests go to
SJCC, it may be that the campus respondents
think that this is a campus or shared function
when it is primarily a district responsibility.
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Safety and Security
A. Functional Responsibility
Infrastructure support related to safety and se-
curity such as lighting, intrusion alarms, fire
alarms and ADA accessibility are the responsi-
bility of the facilities department at the district
office. Monitoring day-to-day safety of facilities
on the college campuses is handled by the facili-
ties committees to address the multitude of is-
sues related to safety. There is a district-wide
safety committee that generally meets quarterly;
this group discusses safety issues and possible
solutions that are common to both colleges. The
district office is responsible for both oversight and
the financial responsibility for workers compen-
sation. When accidents occur, forms are com-
pleted on location. The college administrator for
the area reviews these reports to determine
whether immediate maintenance is needed to
correct newly identified structural problems re-
lated to the accident. The district and several
other local college districts share a full time risk
management specialist with several other local
college districts who serves as a resource to the
colleges on issues related to ergonomics, oil spills,
storm water prevention planning and other risk
and safety issues common across the district.
Based on this, both the building security and
general safety are coordinated jointly.
Workers’ Compensation administration is almost
exclusively a district responsibility.  Human re-
sources is charged with oversight of this pro-
gram.
Police operations are almost exclusively a dis-
trict responsibility. Campus police personnel re-
port to a chief of police, who in turn reports to
the vice chancellor for administrative services.
There is a police office at each campus, but the
function is a centralized one.
B. Perceptions about the Functional Responsibility
The largest number of respondents correctly iden-
tified each functional area of responsibility, but
large proportions also identified either the col-
lege or the district as having responsibility, and
only a small percentage “do not know” for each
question.  Building security was the only func-
tion where respondents indicated that the re-
sponsibility did not work (24%).

Personnel
A. Functional Responsibility
The functional responsibilities related to person-
nel are either handled or guided very specifically
by the department of human resources (HR) at
the district office. This office is responsible for
informing employees about the policies and pro-
cedures related to all personnel transactions in-
cluding hiring, evaluating, promoting and ter-
minating employees; maintaining all official per-
sonnel files of each employee; serving as a re-
source to managers related to day-to-day respon-
sibilities for employees under their supervision;
and seeing that personnel-related policies and
regulations established by the board of trustees
are followed. HR is also responsible to assure
compliance as it relates to labor laws, the edu-
cation code and other related legal issues that
mandate specific practices related to personnel
issues.

Affirmative action/equal opportunity is coordi-
nated jointly between the colleges and the dis-
trict office. The chancellor and the presidents of
the colleges are responsible for taking remedial
action in the event of discrimination against
applicants, staff or students, based on race, color,
gender, sexual orientation, religion, age (over
forty), national origin, ancestry, disability, po-
litical affiliation or belief, or marital status. Each
campus houses a diversity officer who reports
to the chancellor, whose role is to promote cross-
cultural understanding and appreciation; facili-
tate and conduct investigations/mediation for
informal and formal discrimination or harass-
ment complaints; ensure compliance with legal
mandates relating to Non-discrimination laws
and ADA, and serve as a resource regarding
equal employment opportunity and diversity.

The development of employee contracts and re-
lated negotiations are coordinated by the district
office, with college input. Negotiating teams for
both faculty contracts and classified staff con-
tracts include administration managers at the
college level who are responsible for supervis-
ing constituency members and the constituency
representatives for the respective union whose
contract is under negotiation. Once negotiations
are complete, the administration of employee
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contracts is often a district function, with HR
bringing local administrators into the loop as
appropriate. Sometimes issues are first initiated
at the college level but are then referred to HR
for administration.

Staff development takes many forms through-
out the district. Flex day workshops are orga-
nized and held over one or two days prior to
the start of each semester and several other staff
development activities are coordinated by the
colleges throughout the academic year; these
serve as activities developed primarily for col-
lege faculty and staff. Several years ago the dis-
trict office began coordinating a district-wide
staff development day held mid-semester on a
day the colleges are closed so that all staff can
attend. In addition we have a Teaching and
Learning Center on each campus, with a shared
director who reports to the chancellor. Staff de-
velopment is therefore a jointly coordinated
function.

 The department or office that creates a position
initiates the development of job descriptions,
seeking input from HR regarding required con-
tent and wording. As such, this is joint district/
college responsibility. Reclassification of employ-
ees is almost exclusively a district function, with
limited campus input. Employee recruitment for
open positions is generally handled by HR, ex-
cept for very specialized positions, where depart-
ments or offices augment the advertising con-
ducted centrally, by posting openings on pro-
fessional e-mail distribution lists, in college/uni-
versity placement offices and the like. Employee
recruitment, then, is primarily the district’s re-
sponsibility, with some college involvement. Once
recruited, HR conducts an initial screening of
applications to evaluate whether the minimum
qualifications for a position are met. Once mini-
mum qualifications have been reviewed, the col-
lege screening committee takes over and screens
candidates for positions; this is primarily a col-
lege responsibility, with district review for di-
versity at each step. Processing newly hired
employees is almost exclusively a district func-
tion; the HR and Benefits offices “process” all
new employees.

B. Perceptions about the Functional Responsibility
Of the seven areas of responsibility related to per-
sonnel, all were correctly identified by respon-
dents district-wide.   Job description develop-
ment was reported not to work by 21% of re-
spondents, employee recruitment by 24%, can-
didate screening by 35%, and processing newly
hired employees by 21%.  In addition, 33% of
respondents “do not know” how effective em-
ployee contract development and administration
was.

Management Information/Information Tech-
nology Systems
A. Functional Responsibility
The Information Technology Services and Sup-
port (ITSS) at the district office serves as the cen-
tral support for managing computer-related
operations and services for the district. This in-
cludes district-wide systems and their adminis-
tration (including support of the district’s Oracle
operational database); application services and
programming (the Datatel application software
that runs on the district’s operational database);
technical services (in support of the district cable
plant and the network and its related servers
throughout the district which support e-mail and
internet access); coordination of a process to es-
tablish software and hardware standards and
policies for local computer work stations; and
telecommunications (telephone services, includ-
ing voicemail).
Both the administration of the Datatel human
resources system and administration of the
Datatel financial system are handled almost ex-
clusively at the district office with modest cam-
pus coordination. The HR department at district
office defines the system requirements for HR;
finance/administration at the district office de-
fines the requirements for the financial system.
Both sets of requirements are established to com-
ply with Education Code and other state require-
ments for community colleges, as well as to meet
operational requirements defined by the board
of trustees through district policy. When prob-
lems arise, the district’s “help desk” is the point
of contact for resolution. A “CORE” adminis-
trative team with representatives from the cam-
puses makes recommendations to ITSS on
Datatel  issues.
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The administration of the Datatel student sys-
tem is a district function. The colleges state re-
quirements for the student system, while ITSS
administers the system to meet those require-
ments, taking both the technical limitations of
the software and the practicality of implemen-
tation into consideration.

Support to students for the use of the system is a
campus responsibility. Students currently seek
support through various student support offices
at the colleges, particularly the admissions and
records offices. Students can access registration
through the web or telephone in addition to on-
campus service.

Support of each employee’s computer worksta-
tion, both in terms of hardware and software, is
handled primarily by the colleges with modest
coordination from the district. District ITSS co-
ordinates a process that establishes software and
hardware standards but the day-to-day issues
related to each employee’s personal computer
are handled by campus technology support ser-
vices (CTSS) staff members. District office ITSS
technicians support employees at the district
office.

District ITSS has support responsibility for all
cabling and the voice and data networks in the
district. CTSS staff provide first level problem
resolution support related to the networks and
report unresolved problems to district ITSS.

District ITSS has technical support responsibil-
ity for the SJECCD employee e-mail and Internet
access system. CTSS staff provide the first level
of problem support and user management, re-
ferring unsolved problems to district ITSS. As
such, the functional responsibility for e-mail and
Internet access is coordinated jointly.

District ITSS has support responsibility for all
phone services, including voicemail throughout
the district. Problems that arise while using these
systems are called in to the district help desk for
resolution. If there is no resolution, a college tech-
nical staff member contacts ITSS to resolve the
problem. District contacts coordinate new ser-

vice requests as well as change requests for phone
services, with district staff performing the ser-
vices. The provision of phone and voicemail ser-
vice is a district responsibility.

Faculty members who utilize technical resources
to teach online or enhance their courses with
web components rely on expertise at the colleges
for assistance. The colleges then enroll users and
support those users, both faculty and students,
alike. However, because the district provides
servers, application software and the necessary
support for both, technical support to faculty for
online and web-enhanced courses is  primarily
a college responsibility, with some district in-
volvement.

B. Perceptions about the Functional Responsibility
 Perceptions of respondents were correct on lo-
cus of responsibility for IT system administra-
tion, work station/PC support, phone and
voicemail services, and technical support to fac-
ulty for on-line courses.  There appeared to be
confusion over the support for students item, as
there was an even split between campus (direct
support) and district (network support).  The
majority of respondents indicated that the dis-
trict is responsible for e-mail and internet sup-
port, rather than perceiving these as jointly co-
ordinated functions.

Fiscal Activities
A. Functional Responsibility
The office of administrative services consists of
fiscal services and purchasing departments at
the district office, under the direction of the vice
chancellor of administrative services. On behalf
of the chancellor, it is the responsibility of ad-
ministrative services to ensure that funds re-
ceived from the state for the operation of the
district and its colleges are managed in compli-
ance with existing laws and regulations defined
by the Education Code, Title V, and the Budget
and Accounting Manual issued by the State
Chancellor’s Office. Likewise, administrative
services departments ensure that funds received
from federal government sources and from pri-
vate sources are managed according to the fis-
cal requirements set by the respective funding
agency. While the administrative services office
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prepares the annual budget and estimated ex-
penditures, the district budget committee (com-
prised of three board members) provides a re-
view process and makes recommendations to the
full board of trustees. In addition, administra-
tive services is responsible for attendance report-
ing to the state, which is the basis for the pri-
mary source of annual revenues for the district.

The actual distribution of funding each fiscal year
is almost exclusively a district function. The dis-
trict complies with state law in the distribution
of restricted funds and allocates unrestricted
funds based upon a number of factors and for-
mulas developed and agreed upon by the chan-
cellor, college presidents and the chancellor’s
executive staff. Once funds are allocated, those
not earmarked for salaries and benefits become
the discretionary funds available to the colleges.
Although formulas are used to determine the
proportion of discretionary funds each college
receives, the colleges manage a budget process
to determine how these funds will be allocated
locally. College budget development is almost ex-
clusively a college function. The colleges also
have processes for determining faculty and clas-
sified staffing priorities.
Because administrative services serves as the fis-
cal agent for the district, audit compliance is al-
most exclusively a district function. Budget com-
pliance, on the other hand, is jointly coordinated;
the college director of administration/fiscal op-
erations  and his staff manage the process at the
campus level, while administrative services pro-
vides overarching management across the dis-
trict. Likewise, spending control and oversight
is jointly coordinated through careful manage-
ment by the college and district administrative
services staff.

Accounting oversight is a joint district/college
responsibility. The college oversees paperwork
at the campus level, while the district deals with
accounts payable and accounts receivable, de-
linquent student debt collection, 1099s to IRS,
cash control and bank reconciliations, fixed as-
sets tracking, GASB reporting, general obliga-
tion bond oversight, and lease revenue bond
accounting and reporting.
Staff at the colleges are responsible for prepar-

ing required documents for payroll but the dis-
trict office manages the actual payroll process,
including the technical infrastructure handled
by the ITSS department as well as the business
requirements (issuing paychecks, W-2s, federal
and state taxes, STRS, PERS, Social Security,
Unemployment Insurance, and Workers’ Comp
reporting), monitored by administrative services.
This is primarily a district function, with some
coordination from the colleges.

Purchasing decisions are made locally, based on
fund availability in departmental budgets. The
purchasing office at the district is, however, re-
sponsible for coordinating all procurement func-
tions, including the coordination of consolidated
district-wide purchases. In addition, the pur-
chasing office is responsible to ensure that all
applicable legal requirements, policies and pro-
cedures are followed. Once departments and
offices throughout the district receive purchased
items, verification is provided for the timely pay-
ment of vendors by the district office. As such,
purchasing is primarily a district responsibility,
with input from the colleges.

Warehouse receiving, inventory, recycling, sur-
plus equipment, and records retention, is prima-
rily a district function.

Long range financial planning is guided by dis-
trict policy and by guidelines and policy recom-
mendations established by the State Chancellor’s
Office. There are components of long range fi-
nancial planning implemented by each college
as it makes decisions about allocation of fiscal
resources campus-wide, but it is the responsibil-
ity of administrative services to ensure that dis-
trict policy, state guidelines, and policy recom-
mendations established by the State Chancellor’s
Office are followed. As such, this is primarily a
district responsibility, with some college involve-
ment.
B. Perceptions about the Functional Responsibility
All of the fiscal activities were identified correctly
by respondents as to where primary responsi-
bility lies.  Twenty six percent responded that
annual distribution of funds is not working well
with district control (compared to 46% who said
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it was), and 24% said that college budget devel-
opment is not working well (compared to 54%
who said it is).  A large number of respondents
were unsure about audit (53%) and budget
(43%) compliance effectiveness as well as spend-
ing oversight (30%) and long range financial
planning (31%).

Grant/Foundation Management
A. The Functional Responsibility
Grant writing and management are accom-
plished differently at the two campuses. Grant-
related support includes the identification of
potential funding sources, liaison work with
external funding agencies, assistance with grant
budget preparation, consultation and work-
shops related to proposal design, proposal writ-
ing, and post grant acceptance troubleshooting.
The district serves as the legal entity to request
and receive all grant funds on behalf of the col-
leges. The college manages the grant activities
and funds, and the district’s fiscal services de-
partment provides fiscal oversight and the de-
partment of human resources provides person-
nel-related support when staff are hired with
grant funds. All activities related to grant man-
agement are college responsibility with some
district support.

The SJECCD Foundation is a non-profit public
benefit corporation established as an auxiliary
organization of the district, designated as a
charitable organization. Its purpose is to raise
private funds for the district and the colleges.
As an auxiliary organization of the district, a
volunteer board of directors including two of the
current trustees manages the Foundation. All
funds flow through the SJECCD Foundation and
are pooled for investment purposes. The college
foundations accept donations in their names that
are deposited with the SJECCD Foundation in
separate accounts, solely for the benefit of the
college that received the donation. The SJECCD
Foundation has a master agreement with the
district that outlines the administrative functions
and activities of the foundation. Management
of the foundation is not actually a district or a
college level responsibility, but rather the joint
responsibility of this auxiliary organization.

B. Perceptions about the Functional Responsibility
Grant related activities were correctly identified
as a campus responsibility by a majority of re-
spondents.  There were large numbers (more
than 37% of responses on every question) who
“did not know” the effectiveness of this distri-
bution of labor.
Communication
A. The Functional Responsibility
Communication of information takes two forms,
internal and external. External communications
are guided by board policy, which outlines the
college and district roles. The colleges are respon-
sible for releasing news of events, accomplish-
ments of students and staff and other matters of
interest on their campuses, while the district re-
leases information on district policies, board ac-
tions and other matters involving the district as
a whole. College and district offices provide cop-
ies of all news releases to one another, to insure
that all offices are aware of news sent to the
media.

Internal communication within the colleges is
almost exclusively a college responsibility. Inter-
nal communication across the district, however,
occurs between one or more college/center lo-
cations and others about program and support
service development or management, as well as
communications that are initiated by the district
office. As such, internal communication across
the district is a joint responsibility.
Publication development includes college or dis-
trict-wide brochures, annual reports, and other
publications designed to provide information
about education programs, admissions and reg-
istration or student support services. This respon-
sibility is shared jointly between the colleges and
the district. Likewise, public information/pub-
lic relations is a shared responsibility between
the offices of the chancellor and presidents.
Government relations most often involves the
district as a whole, although there are circum-
stances where one college alone might be in a
position to interact with the government about
a specific program, project or grant that is ex-
clusive to its campus. As such, government re-
lations are primarily a district responsibility with
some college involvement.
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B. Perceptions about the Functional Responsibility
All items related to communication activities
were correctly assigned with the exception of
public information/public relations.  This may
be because there is not a position identified
within the district for this function.

Regarding how effective the distribution of re-
sponsibility is, 41% of respondents said that com-
munication across the district was “not work-
ing well” (compared to 15% for internal/college
communication).  There were 30% of respon-
dents who “do not know” how well public in-
formation/public relations was working.

Other Miscellaneous Activities:
Bookstores, Food Service, Child Care Services
and Mail Distribution
A. The Functional Responsibility
Miscellaneous activities include bookstores and
mail distribution, which are almost exclusively
district responsibilities.  Food service is a cam-
pus responsibility, but the contract is managed
by the district office. Within the last year, respon-
sibility for the child development centers was
transferred to the dean for the early childhood
education program at SJCC, but the district has
at least joint authority for the centers.

B. Perceptions about the Functional Responsibility
Bookstore was incorrectly identified as a cam-
pus function by 45% of respondents, child care
services by 43%, and mail distribution by 33%.
In addition, 38% of respondents “do not know”
if the distribution of responsibility for child care
centers works well.

Summary Comments
A. General Observations
There are two general observations that are im-
portant to point out. First, there are several ar-
eas where large proportions of respondents “do
not know” where the functional responsibility
lies for an area. Analysis of the data shows that
most of the respondents who “do not know”
where the responsibility lies also indicate that
they “do not know” whether it “works” well in
supporting the colleges in meeting their missions.
For those areas where this occurs, the functional
responsibilities may be well known primarily to

those who are responsible for their implementa-
tion but not others; this may be appropriate for
some operational areas. Happily, the two key
components that are most directly related to the
missions of the colleges — the educational pro-
gram and support of students as they matricu-
late through their educational programs — are
generally well understood by respondents. In
addition, most areas related to both are believed
to function adequately or well.

The second important observation is that across
most of the functional areas, more than half of
all respondents indicated that they work ad-
equately or they work well. But there are some
indications of possible concern about how well
a functional area works; those areas where 15%
or more respondents indicated that they are not
working well were identified above as areas of
potential concerns. Issues identified as such will
need to be explored further through each
college’s accreditation process that occurs on
campus to assess whether there is an actual prob-
lem to be addressed.

Next Steps to Be Taken in College Accreditation Pro-
cesses
There are several “next steps” that might be con-
sidered as a result of this review process.

Step 1: Determine whether those operations for
which the lines of responsibility are unknown
to high proportions of the leadership groups
across the district impede the colleges as they
seek to meet their missions and goals. For those
areas where this occurs, the functional respon-
sibilities may be well known primarily to those
who are responsible for their implementation but
not others; this may be appropriate for some op-
erational areas. This can be evaluated through
each site’s accreditation process.

Step 2: Once Step 1 has been completed, develop
ways to improve the understanding of those
operations that do impede a particular college
as it seeks to meet its mission. Improving under-
standing where necessary may be particularly
important in light of the substantial number of
new employees that have been hired over the
last few years due both to the growth in student
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enrollment and employee retirement, trends that
are expected to continue. This might be effec-
tively evaluated through each site’s accredita-
tion process. Some ways that could be consid-
ered to improve understanding include informa-
tional web sites, Q&A Fact Sheets, newsletters,
employee orientations, informational meetings
and the like.

Step 3: Review those operations identified as not
working well by some at the college level, to de-
termine whether they do impact a particular
college as it seeks to meet its mission, focusing
particular attention on those areas where less
than half of the respondents believe they work
adequately or well, in order to identify options
that might make the arrangement more effec-
tive.

Step 4: Consider providing more immediate at-
tention to those areas that were identified by
some respondents district-wide as not working
well. The more critical areas where 15% or more
respondents district-wide identified the func-
tional responsibility as not working well, and less
than half of the remaining respondents indicated
that it is working adequately or well include
(ranked):

• communication across district
•  screening candidates for positions
•  trustee relationships
•  public information/public relations
•  publications development
•   dissemination of grant availability info
• annual distribution of funds
• district strategic planning
• community services
•  grant development
•  policy development/review
• administration of grant funds
• local community/business partnerships

Less of a concern but still important are the ar-
eas where 15% or more respondents district-wide
identified the issue as not working well, but more
than half of the remaining respondents indicated
that it is working adequately or well (in order):

• IT system administration
•  college budget development
•  building security
•  employee recruitment
• student enrollment/registration
• job description development
•  processing newly hired employees
• enrollment management
•  affirmative action/equal opportunity
•  staff development
• long range financial planning
• IT support for staff
•  older facility redesign
• police operations
• safety
•  IT support for students
• spending control and oversight
•  e-mail support
• communication within the colleges
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Evergreen Valley College
Certification of Accreditation Report

June 8, 2004

To: Accrediting Commission for Community and Junior Colleges,
Western Association of Schools and Colleges

From: Evergreen Valley College
3095 Yerba Buena Road
San José, CA  95135-1598

This Accreditation Report is submitted for the purpose of assisting in the determination of the
institution’s accreditation status.

We certify that there was broad participation by the campus community, and we believe the
Accreditation Report accurately reflects the nature and substance of this institution.

In addition, we certify that Evergreen Valley College meets the following eligibility requirements
for accreditation:

1. Authority
The institution is authorized or licensed to operate as an educational institution
and to award degrees by the Board of Governors of the California Community
Colleges.

2. Mission
The institution’s educational mission is clearly defined, adopted, and published by
its governing board consistent with its legal authorization, and is appropriate to a
degree-granting institution of higher education and the constituency it seeks to
serve.

3. Governing Board
The institution has a functioning governing board responsible for the quality and
integrity of the institution and for ensuring that the institution’s mission is being
carried out. Its membership is sufficient in size and composition to fulfill all board
responsibilities. The governing board is an independent policy-making body ca
pable of reflecting, constituent and public interest in board activities and decisions.
A majority of the board members have no employment, family, ownership, or
other personal financial interest in the institution.

4. Chief Executive Officer
The institution has a chief executive officer who is appointed by the governing
board, and whose primary responsibility is to the institution.

5. Administrative Capacity
The institution has sufficient staff, with appropriate preparation and experience to
provide the administrative services necessary to support its mission and purpose.

6.  Operational Status
The institution is operational, with students actively pursuing its degree programs.

7.  Degrees
Many of the institution’s educational offerings are programs that lead to degrees,
and a significant proportion of its students are enrolled in them.
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8. Educational Programs
The institution’s principal degree programs are congruent with its mission, are
based on recognized higher education fields of study, are of sufficient content and
length, and are conducted at levels of quality and rigor appropriate to the degrees
offered. Most of our degree programs are designed be of two academic years in
length if taken by students enrolled full-time.

9. Academic Credit
The institution awards academic credits based on generally accepted practices in
degree-granting institutions of higher education. Public institutions governed by
statutory or system regulatory requirements should provide appropriate informa-
tion regarding the award of academic credit.

10. Educational Objectives
The institution defines and publishes for each program the program’s
educational objectives for students.

11. General Education
The institution defines and incorporates into all of its degree programs a substan-
tial component of general education designed to ensure breadth of knowledge and
promote intellectual inquiry. The general education component includes demon-
strated competence in writing and computational skills and an introduction to
some of the major areas of knowledge. Degree credit for general education pro-
grams should be consistent with levels of quality and rigor appropriate to higher
education.

12. Faculty
The institution has a substantial core of qualified faculty with full-time
responsibility to the institution. The core is sufficient in size and experience to
support all of the institution’s educational programs. A clear statement of faculty
responsibilities exists.

13. Student Services
The institution provides for all of its students appropriate student services and
development programs consistent with student characteristics and the institutional
mission.

14. Admissions
The institution has adopted and adheres to admission policies consistent with its
mission that specify the qualifications of students appropriate for its programs.

15. Information and Learning Resources
The institution owns, or otherwise provides specific long-term access to sufficient
information and learning resources and services to support its mission and all of its
educational programs.

16. Financial Resources
The institution can document a funding base, financial resources, and plans for
financial development adequate to support its mission and educational programs
and to assure financial stability.

17. Financial Accountability
The institution annually undergoes and makes available an external financial audit
by a certified public accountant or an audit by an appropriate public agency. The
institution shall submit a copy of the current budget and a copy of the current
audited financial statement prepared by an outside certified public accountant
that has no other relationship to the institution. The audit is certified and any
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exceptions explained. It is recommended that the auditor employ as a guide Audits
of Colleges and Universities, published by the American Institute of Certified
Public Accountants.

18. Institutional Planning and Evaluation18.  Institutional Planning and Evaluation
The institution provides evidence of basic planning for the development of the
institution, planning which identifies and integrates plans for academic personnel,
learning resources, facilities, and financial development, as well as procedures for
program review and institutional improvement. The institution systematically
evaluates and makes public how well and in what ways it is accomplishing its
purposes, including assessment of student learning outcomes and documentation
of institutional effectiveness.

19. Public Information
The institution publishes in its catalog, or other appropriate places, accurate and
current information that describes its purposes and objectives, admission require
ments and procedures, rules and regulations directly affecting students, programs
and courses, degrees offered and the degree requirements, costs and refund
policies, complaint and grievance procedures, academic credentials of faculty and
administrators, and other items relative to attending the institution and withdraw
ing from it.

20.  Relations with the Accrediting Commission
The governing board provides assurance that the institution adheres to the
eligibility requirements, accreditation standards and policies of the Commission,
describes itself in identical terms to all its accrediting agencies, communicates any
changes in its accredited status, and agrees to disclose information required by the
Commission to carry out its accrediting responsibilities.


